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FROM THE EXECUTIVE DIRECTOR

ACA IS MADE UP OF HUNDREDS OF INSTITUTIONS, nearly

300 associate members, and a dozen affiliate members, so as a
membership-based organization that strives to help members create
college communities where everyone belongs the mechanisms in which
we bring NACA to you vary. We intentionally work to develop a variety of
in-person and virtual programs, resources, brave spaces for discussion,
vehicles for crowdsourcing, and educational offerings that foster your amberh@naca.org
growth, which may be an evolution of campus programming, student
leadership training, change in services, professional development, and
more. We seek to offer quality professional development through formal
and informal formats — the soon to launch middle level practitioner
training or student affairs certification, acquiring new skills through
volunteer roles, or access to resources. This effort is ever present in the
2022-25 strategic plan, which builds upon recent efforts to articulate the
critical role student engagement/community building plays in student
retention and persistence.

AMBER SHAVERDI
HUSTON, CAE

As an association that represents three different audiences that
encompass a variety of entities that can create a stretch and pull effect
which at times is difficult to balance. We are continuously assessing how
each effort and decision has an immediate and long-term impact on all
members, while also considering how the actions of NACA can positively
impact higher education and entertainment. NACA recognizes that we
can model how to connect entertainment and education, guide theory
application, and program in a manner that fosters a sense of belonging.
Leading that effort requires focus and commitment!

NACA is not only growing in the services we provide our membership is

growing; this year was the largest on record of new school members in a NACA®
single year and we continue to welcome HBCUs and two-year institutions

which has been an intentional focus. Our Association values guide

our membership and organizational efforts - internally and externally.

This NACA year (2021-22) has given us a lot to celebrate, the return of

in-person conferences and NACA Live, launch of new curriculum and

programs, extended reach across institutions, growth in our DEIA efforts,

and our presence throughout higher education. Our footprint continues to

grow and I am eager for what the future holds for NACA.
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As the NACA year comes to a close in the coming months, we have been
provided with opportunities to celebrate our successes and look to our future.

This year’s NACA Live brought together hundreds of school and associate
members to learn, network, and do business. Building off the success of our
last NACA Live event, the planning team — led by Thanh Lee - created an
engaging and dynamic environment that encouraged relationship building and
collaboration. The high-quality educational sessions, high energy showcases,
and of course, the surprises sprinkled throughout the experience combined for
fantastic experience. You just never know what will happen at a NACA event!

Looking forward, the Board of Directors recently approved a new three-year
strategic plan for the association that will guide our work. With a focus on
Building Communities where Everyone Belongs, on Training, Education, &
Member Development, and on Business Connections, the plan ensures that we are
well positioned to meet the significant challenges facing higher education, and to
continue creating college communities where everyone belongs. In addition, we
are working to launch a first-of-its-kind Student Affairs Certification program in
collaboration with a number of other higher education associations and will be
introducing a new mid-level professionals program in April. As leaders, it is our
goal for NACA to be responsive to the needs of our members, recognizing that our
institutions, our professionals, and our associates do not live in a bubble.

I have been a volunteer for this association for almost two decades. I started
because as a graduate student at the University of Connecticut, it was just
something that you did. I quickly discovered that being involved and giving my
time helped enhance my own experience, introduced me to leaders in our field
that I may not have otherwise met, and provided me with skills that I wasn’t
learning in the classroom or on my campus. NACA colleagues turned into some
of my best friends and closest confidants, and throughout my career, it has been
volunteering with this association that has made the greatest impact on my
professional life. While these last few years were not what anyone expected, I
am proud of the ways in which our office staff, volunteers, and members have
met the challenges we have faced. It has been an honor to serve alongside all of
you. Thank you for the work you do for our association, our campuses, and most
importantly, our students.

I wish you all the best as you continue navigating these challenging times, and
can’t wait to see what lies ahead for NACA.
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JOSHUA
BRANDFON, Ed.D.

nacachair@naca.org
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CONTRIBUTORS

JACK CRONE currently serves as the Event Management & Training
Coordinator within the Office of Student Leadership, Involvement,
and Civic Engagement at Carnegie Mellon University. In his role,
Jack oversees the Activities Board, develops student organization
leadership trainings, assists with all student organization event
planning, and various other duties since starting this role in

July 2021. His professional passions include campus events, risk
management, student development, and the graduate assistant
experience. He received his MA from the University of Central
Florida in May 2021 and his BA from the University of Kentucky
in May 2019. Outside of the office, Jack enjoys all things music,
supporting all the best local restaurants & businesses Pittsburgh
has to offer, and hiking/exploring the hills and nature trails
throughout the western Pennsylvania region.

current master’s student in the Student Affairs and

_"_ | Administration in Higher Education program at UNC
- Greensboro. With his background in social science,
Marcus decided to pursue his growing interest in
student development and gain a larger understanding
of the student affairs field. His interest in student affairs/higher
education includes first- year experience, housing and residence
curriculum development and student conduct. Marcus hopes to
achieve professional excellence through groundbreaking research
on black student experience and institutional support for first-
generation students.

ALEX PRUSATOR is a second-year master’s student

in the Student Affairs Administration in Higher
Education program at UNC Greensboro where she

is also a graduate assistant in the Dean of Students
office. In three years of customer experience work at an
education tech company, Alex discovered a passion for
student advocacy and decided to pursue a career in student affairs,
specifically student support and outreach. Her research interests
include college student sexual identity development, mental health,
crisis management, and support for neurodivergent and disabled
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students. In her spare time, you can find this proud Chicagoan/
Davidson College alumna/Rochelle, IL native boxing, hiking,
exploring local coffee shops, or despairing over Cleveland baseball.

" DESTINY TALLEY serves as a Graduate Assistant for
Career & Professional Development. She is currently
enrolled here at UNCG in the Master of Student
Affairs Administration in Higher Education program
and graduated in 2018 with a bachelor’s degree

in Sociology from UNC Chapel Hill. During her
undergraduate career, she established her passion to “motivate,
mentor, and mobilize” students within marginalized populations.
Destiny’s current interests consist of integrating advocacy work
throughout various functional areas within student affairs and
researching to further the discourse on identity development for
Black and Brown students on college campuses. She regards herself
as a social justice proponent, pursuing professional roles that
cater towards equal opportunities for all students. Outside of her
dedication to educational equity, Destiny enjoys watching movies,
dancing, and spending quality time with family and friends.

LORI VANN, an author and speaker nicknamed “The Teen
Whisperer,” is regarded as a global authority on the treatment
and prevention of Non-Suicidal Self-Injury (NSSI). She is also a
Licensed Professional Counselor Supervisor, practicing mental
health counseling and LPC associate supervision in the State of
Texas. Learn more about her practice at her counseling website,
VannAssociates.com

NACA

Mid-Level Professionals
Course

The NACA Mid-Level Professional (MLP) Course is designed
for higher education professionals who are preparing

to make the transition from entry-level to mid-level.
Participants will engage in synchronous learning, cohort
discussions, and personal reflection.

Learn more at naca.orgIMLP

WINTER 2021



NACA

Members—Help Spread the Word!

Tell prospective members how your NACA membership has benefited you. Share
NACA's social media posts and refer potential members to naca.org/join. Questions?
Contact memberrelations@naca.org for more information.

What's In It For Me?

Recruit one new member and receive: Recruit 3+ new members and

One free registration to a NACA add on one of the following:

event of your choice.” One free registration to a NACA

Recognition in Campus Activities event of your choice.

Programming® magazine. One year of membership

(of your current level).

How Do | Amplify?

Submit a referral form at naca.org/amplify

*Visit naca.org/amplify for terms and conditions.

Chair, NACA Board of Directors
Joshua Brandfon, Ed.D.

Executive Director

Amber Shaverdi Huston, CAE

Chief Operations Officer
Jameson Root, CAE

Graphic Designer
Jason Jeffers
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Campus Activities Programming® (ISSN 07462328) is published
four times a year by the National Association for Campus
Activities (January/February/March, April/May/June, July/
August/September, and October/November/December)
exclusively for NACA® members, Copyright © 2020 by the
National Association for Campus Activities. Editorial, publishing
and advertising offices: 13 Harbison Way, Columbia, SC 29212-
3401. NACA full membership is restricted to institutions of
higher learning. Associate membership is restricted to firms
whose talent, products, programs or services are directly related
to the field of collegiate extracurricular activities. Library of
Congress card number 74-646983; Library of Congress call
number PN2016.N32A3. Statements of fact and opinion, or
other claims made herein, are the responsibility of the authors,
letter writers, providers of artist performance reports, and/

or advertisers, and do not imply an opinion on the part of the
Campus Activities Programming® staff, NACA® Office employees,
or officers, staff and other members of the Association. All
rights reserved, including the right to reproduce the contents of
Campus Activities Programming®, either in whole or in part. Any
reproduction includes, but is not limited to, computerized storage

of information for later retrieval or audio, visual, print or Internet
purposes. All protections offered under federal copyright law will
be strictly pursued, and no reproduction of any portion of this
publication may occur without specific written permission from
NACA. No material can be copied, in any form, if the purpose

is to sell the material. Periodicals postage paid at Columbia,
SC.POSTMASTER: Send address changes to Campus Activities
Programming®, 13 Harbison Way, Columbia, SC 29212-3401.

NACA, National Association for Campus Activities, Campus
Activities Programming®, Programming and all other designated
trademarks, service marks and trade names (collectively the
“Marks”) are trademarks or registered trademarks of and are
proprietary to NACA, or other respective owners that have
granted NACA the right and license to use such Marks.

NACA allows its members to promote their NACA® membership
on websites and printed materials. However, this designation does
not imply NACA sponsorship or approval of events or content.

For questions about the use of the NACA® membership logo or

to request permission to use it, please contact Jameson Root at
jamesonr@naca.org.
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New Habits Start

By
JACK CRONE

2021 WAS A YEAR FOR MAJOR TRANSITIONS within higher education. Many of us returned
to our offices after a year and a half of remote work. Many of us learned more about our
students and our advising styles, shifting often to help support our students more
efficiently. Many of us are adapting to new safety policies and procedures as we
try to provide our communities with spaces to create connections and spaces
for our students, staff, and faculty to come together. On top of these changes,
many of us have transitioned into the field from graduate school. Whether
you are a newly full-time student affairs professional or a seasoned one,

2021 was full of surprises, challenges, and celebrations.

Looking to 2022, we are able to embrace this past year of major changes
with a new lens of hope and criticism as we transition these changes in 2021
to habits in 2022. Here are a few tips to help ring in 2022 with a refreshed
set of eyes and some new personal and professional habits and styles.

1. Find Your Balance

Balance is so important when it comes to this field! Having new job
responsibilities, being in a new environment, and working at a new
institution can add up. While these things will fluctuate in importance, they
are all important to your mental & physical well-being.

2. Make Some Time (for You!)

Making time for yourself may feel selfish within our roles, but it is so important
to recharge & reset! Schedule personal days in advance. Go home for a meal. Take a
walk during a lunch break or when you get a free hour. Do whatever will help you feel
refreshed. You can’t fill someone else’s cup without refilling your own!

3.Say Yes to (Almost) Everything

Being open to new people, places, and things is key when it comes to the newness
within a position! Gaining new perspectives of your role, office, or institution can
only help you smoothly transition over these next few months. Build
your network & support system - see what else your institution
and role can offer!

4. Give Yourself Grace

Change is always scary, especially when given new
responsibility or are facing a new level of authority/
responsibility. You will make mistakes. You will make
the wrong calls. There will be days that you have no
idea how to support your students. Having those days
is perfectly acceptable. Take some deep breaths and
work with your team on how to move forward!

5. Explore Your New Life

No matter what type of professional transition
you may go through - the personal life also
changes as well. Explore your new life (Items 1-4
can also apply to your personal life)! Find your
balance between your social activities and your
recharging ones. Make some intentional time
to reflect and let your mind idle. Say yes to new
social activities and groups - you never know
who youwll meet or if you'll find a new favorite
hobby! Balancing work, a social life, and personal
growth can be challenging...it’s okay to give
yourself grace and let the dirty dishes pile up
every once in a while. Explore your new life and
discover more about you!
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THE RIDDEN EPIDEMIG LINKED
TO LIFE-THREATENING ESGAPES
ON COLLEGE CAMPUSES

By

LORIVANN, MA, LPC-S
LoriVann.com @LoriVann_AuthoritySpeaking

—

IT HAS BEEN AROUND FOR THOUSANDS OF YEARS. Numerous celebrities have engaged in it. Not-so-
hidden references are scattered through movies, music, television, and social media. Myths abound
about the behavior. It is taboo and makes many people feel uncomfortable to talk about it.

And... it is, without a doubt, on college campuses.

Before disclosing exactly what the behavior is, let us lay the foundation for its prevalence and why
it is critically important to identify and treat it before it is too late.

In a 2016 study in the Journal of Adolescent Health, the presence of this behavior in first-year
college students increased the odds of attempting suicide by 3.46 times higher than young adults
who did not engage in the behavior.!

Three different studies from 2006, 2008, and 2010 found that between 17-38% of U.S. college
students had a history of this coping skill.

There are over twenty-five different forms of the behavior and well over thirty reasons why people
participate in this manner of coping.

Given that a recent study found that depression in adults has increased by three-fold since the
start of the pandemic, this behavior has almost certainly increased, too.

1 Journal of Adolescent Health, 2016, 59(4):411. Epub 2016 Jul 30
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The most concerning and the most critical reason to learn about
this behavior is that it has an over 60% correlation with suicidal
ideation, gestures, or attempts. In fact, one study found that a
concerned party only has “one year between the onset of (these)
thoughts and suicide ideation to intervene.” 2

What behavior is it? Self-injury. More specifically, Non-Suicidal
Self-Injury. That is the clinical terminology that is to be used, not
self-mutilation, cutting, self-inflicted violence, or self-abuse. NSSI
is an appropriate description of the behavior and its intent. To be
clear, NSSI is NOT a suicide attempt. However, based upon my
professional experience during the last twenty plus years, over
570 cases, hundreds of case consults, and a mountain of research,
there is a strong correlation between NSSI and suicidal ideation.
And, like the first statistic quoted in this article and a subsequent
research study by Columbia University?, that there is only a 12
month window to intervene between the start of self-injurious
behaviors and a possible suicide attempt. Given this research,
it is imperative that self-injurious
behavior be identified, taken seriously,
and interventions put in place to deter a
suicide attempt.

First, let us define what self-injury
is and is not because there have been
research articles and times when the
media have used it interchangeably with
suicide. There are several definitions of
what is formally referred to as Non-
Suicidal Self-Injury (NSSI), but I prefer to
keep things simple by defining it as “the
intentional infliction of harm upon one’s
body, usually for emotional reasons.” The
focus is on the “intent” piece. It is critical
that you do not make assumptions but
ask about what the person’s intent was
behind the injury.

There have been many instances when
an individual has gone to their Resident
Advisor, school nurse, or emergency
room with cuts on their forearms, or
even their neck, and the staff have
assumed that the student must have
attempted suicide. This canlead to a
recommendation that may create more
harm than healing. There have been
times when students were not allowed
back on campus until they could prove
that they were no longer self-injuring
or had suicidal thoughts. While it is
understandable from a legal liability point of view, it may lead to
the student feeling isolated, judged, ostracized, worried that they
will get behind in their classes, or fearful that they may be kicked
off campus.

A couple of quick points: an injury may look like an attempt,
but always ask and never assume; it bears repeating, NSSI is not
a suicide attempt; three, do not call someone a “cutter”, asitisa
label with a negative connotation and is often inaccurate because
an individual may use multiple forms of harm; four, it is not an
accident; five, do not tell them to “just stop it” or “just don’t do it”
because that shows a lack of understanding of the behavior and

the student
who may be at
rsk for NGSI

may he the one
that no one
would have
expected...

the student will likely tune you out; and finally, do not accuse them
of doing it for attention. While there may be those who do appear
to “show off” their injuries, the majority of those who engage in the
behavior may feel shame and try to keep it a secret. For those who
do seem to draw attention to their wounds, they are also in need of
professional assistance to aid them in processing the reasons why
they feel the need to go to that level to receive help.

In addition to those points, there are a few myths and
misinformation that need to be addressed. First, the student who
may be at risk for NSSI may be the one that no one would have
expected. Over a decade ago, those who participated in what was
referred to, at the time, as Goth culture or were considered Emos
were thought to be the prime candidates for NSSI. However, very
few people talked about the straight A student, the drill team
member, or the “good” kid. What we know from a 2006 Cornell
University study was that approximately 17% of students from
Princeton and Cornell, two of the United States’ Ivey League

schools, had a history of NSSI.

Some additional misinformation that
is out there is that the vast majority of
those who engage in NSSI are females.
While, yes, in numerous studies females
have been over 50% of the cases, it is
important to note that the differences
between the genders is not the large
gap that it may have been decades ago.
It is no longer that 90% of the cases are
those that identify as female. We know
that males self-injure, but it often goes
unnoticed or dismissed as accidents,
reckless behavior that may have been
substance induced, “boys being boys,”
or attributed to an anger outburst. For
example, a young adult male may be
more inclined to hit a solid surface to feel
the pain or pick a fight with someone in
order to get hit. During numerous talks
that I would give, I was asked about the
movie, Fight Club, and if what took place
fell under the NSSI heading. In response,
I would say that many of the scenes that
were depicted would fall under the NSSI
category.

You may or may not be surprised to
know that NSSI is on college campuses.
Initially, you may have thought that other
risky behaviors such a substance misuse
or disordered eating was being alluded
to in the beginning paragraphs of this article. And, yes, those
behaviors are also actively taking place at colleges throughout
the U.S. There are correlations between substance use, eating
disorders, suicidal thoughts, and self-injury; it is common for
a person to go from one behavior to another. This is one of the
reasons why getting treatment from an experienced provider is
crucial in creating a successful outcome in not only the short term,
but also the long term.

My experience has been that unless you address what I refer
to as the “core issues,” students will be more highly likely to
transition from one unhealthy coping skill to another and then

2 Journal of Affective Disorders (239, 2018) https://nocklab.fas.harvard.edu/files/nocklab/files/the_associations_between_non-suicidal_self-injury_and_

first_onset_suicidal_thoughts_and_behaviors_kiekens_et_al_2018.pdf

3 Pediatrics, April 2018, VOLUME 141 / ISSUE 4) https://pediatrics.aappublications.org/content/141/4/e20173517.full,
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possibly back to the original behavior. The particularly dangerous
part is if the student gets to a point where none of the escapes

are working and suicide seems like the last option to cope with
whatever struggles they are dealing with at that time. Recently,

a treatment center counselor informed me that they had seen
several cases of those becoming “sober” from substances but had
moved into self-injury as their new way to cope. Some may go from
injury to substance or injury to eating disorder (ED) or participate
in both concurrently; all three are forms of injuring the body, the
only difference is methodology.

Iwould also note that another plausible reason why NSSI is
often considered more shameful and kept silent is that unlike
the internal scars that one receives from substance misuse, the
scars from self-harm are on the outside and more readily seen.
Granted, those who use needles or meth for their drug of choice
will have outward scars, too. And based upon conversations and
observations over the decades, I would say that they are often
treated differently in the public’s eye than someone who binges
on alcohol every weekend to the point of blacking out or smokes
copious amounts of any substance each day where we cannot
readily see the scarring of their liver, lungs, or brain. Some unsafe
behaviors are placed on a continuum of, “at least I am not doing...”
but it is important to remember that just because a student is
snorting Adderall instead of Cocaine (which are actually both
Class 2 Narcotics) or “only” engaging in binging and purging
behavior once a week instead of taking a blade or lighter to
their skin does not mean in any form or fashion that the “lesser”
behavior is safe or a healthy thing to do. We must be careful with
rationalizations and minimization.

So why would someone decide to engage in NSSI? It is
counterintuitive to harm oneself, isn’t it? Well, we have already
established that people engage in harmful behaviors that go
against logic, science, physical health, and quality of life. The
reasons people engage in this behavior are, with few exceptions,
almost identical to the reasons why people engage in eating
disordered behaviors or substance misuse. Throughout the two
decades of treating this behavior and the reports from clients, I
created a list of thirty-five reasons. While I will not even attempt
to go through all of them nor the twenty-eight different forms of
self-injury that I have chronicled, I will list out the Top 6 because
many of them are a tie. If you are interested in finding out more
about the other reasons or methods, then there are plenty of
resources that the Institute for Non-Suicidal Self-Injury offers to
answer those questions.

The first five are in no order but they are anger, sadness/
depressed, stress/anxiety, guilt/punishment, and control. The
first three are self-explanatory other than to add that anger is
often internalized by those who engage in harm. The anger builds
up and they feel that they cannot express it to the party to whom
they are upset with, so they stuff it and then it comes out as injury.
Often, but not always, those who harm themselves tend to be
on the people-pleasing side, so when they disappoint someone,
do not live up to expectations (real or imagined), or someone is
upset with them, they will punish themselves. Finally, control and
anxiety go together. Those who struggle with perfectionism may
engage in NSSI for these two reasons. However, I would add that
control is also a common theme with individuals with a history
of trauma. In addition, in the second book that I wrote on NSSI, I
spend a chapter discussing how NSSI and ED are correlated with
control, perfectionism, and trauma. The quickest way to explain
control is that everyone else is “calling the shots,” are making the
decisions, that I do not feel that I get to have a say in anything
happening to me. BUT what I do to my body, I have 100% control
over that decision.
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So, what is the top reason for self-injury? By far the number 1
reason is that the emotional pain is so uncomfortable that it is
easier to deal with the physical pain; in essence, it is a release
for the emotions, a catharsis. In addition, it can also serve the
function of grounding the person. Grounding is a technique that is
taught for anxiety management. It is also discussed in the context
of trauma.

No one escapes this life without some type of trauma; the
pandemic has brought many traumas from loss of life to loss
of freedom to lost rites of passage. Trauma can also take form
in more obvious ways, such as a natural disaster, a crash of
some type, war, a house fire, or assault (physical, sexual, verbal,
emotional). However, sometimes we forget the less thought of
ways, such as divorce, a move, a bad break up, being suddenly
alienated by your peer group, or the loss of a pet. I often say
to clients that one person’s trauma may be another person’s
inconvenience. Trauma is in the eye, or more accurately, the
physical brain of the person impacted. The neurological changes
that occur that then impact the Sympathetic Nervous System
(Fight, Flight, Fawn, Freeze) are now well-documented, in addition
to the impact of early relationship trauma to attachment issues
and possible identity issues. But all of that information is another
article that will need to be written. The point is that those who
have experienced trauma are looking for ways to cope, as best
they can, with the tools they have. NSSI, ED, and substance
misuse may be a person’s way to cope with an abnormal situation
(trauma), so compassion and providing support for them to seek
help are the responses that are needed. Without that support, it is
easy for a person to start considering suicide as an option. Those
who engage in self-injury have already played the negative words
spoken to them, the judgments given, and the feelings of being
alone out in their minds; Spread Love, Not Harm is a tag line that I
developed to convey the recommendation.

In the end, there are many more similarities than differences
when it comes to unhealthy coping skills. The key items to
remember are to ask questions and not make assumptions,
become educated as to the differences between NSSI and suicide,
understand how similar NSSI, ED, and substance abuse are, do
not focus solely on the act, and that unless you get to the core,
underlying issues that started them on their path, you risk them
moving on to another detrimental behavior. There is help and
there is hope for recovery. I know this for a fact based upon
hundreds upon hundreds of reports. If you or someone you know
needs help, please reach out to someone who is specifically trained
in NSSI.
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NACA" FOUNDATION SCHOLARSHIPS

Congratulations to these 2021 NACA®
Foundation Scholarship Recipients!

ALAN DAVIS SCHOLARSHIP
Elizabeth Braatz

Western Oregon University

I am very grateful to NACA for awarding
me the Alan Davis Scholarship. The
scholarship will pay a large part of my
tuition and fees for the rest of this school
year, so I can save more of my income

to pay for grad school at Portland State
University next year. This scholarship will definitely help me reach
my goal of having a career where I can help fight employment and
housing discrimination.

THOMAS E. MATTHEWS SCHOLARSHIP
FOR STUDENT LEADERS

MID ATLANTIC UNDERGRADUATE
SCHOLARSHIP FOR STUDENT LEADERS

Grace Schuler
Drexel University

Thank you so much for awarding me
with these scholarships! I am grateful for
the time your scholarship will give me

to focus on learning and continuing with my volunteer efforts.
Although [ have been working since [ was 14, and will continue to
do so throughout college, it will be scholarships such as this one
that will allow me to complete my education. Once again, thank
you for the vote of confidence and the scholarship!

SCHOLARSHIPS FOR STUDENT LEADERS
(CENTRAL/MID AMERICA)

Kylie Stanley

Bowling Green State University

I am a first-generation student pursuing
my Master’s in Public Administration
post-graduation in April. I am so grateful
for this award, as a low-income student
financing college can be difficult and
overwhelming. This award allows me to focus on my studies and
passion for public service, opposed to being stressed about paying
tuition. Thank you so much, NACA!

Campus Activities Programming®
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LORI RHETT MEMORIAL SCHOLARSHIP

Andrea Salazar Calderon
Pima Community College

I am honored to have been chosen as a recipient of the 2021 NACA
Lori Rhett Memorial Scholarship in recognition of my leadership
involvement and academic achievement. These funds will help me
pursue my education in business and aviation while fulfilling my
passion for serving others.

MID ATLANTIC UNDERGRADUATE
SCHOLARSHIP FOR STUDENT LEADERS
ZAGUNIS STUDENT LEADER
SCHOLARSHIP

TESE CALDARELLI SCHOLARSHIP

Lucy Piscitelli

Niagra University

This past year has been one of the most
difficult years of my life and I can’t tell
you how excited and proud I was to learn that I was a recipient
of the NACA Tese Caldarelli Memorial Scholarship, Zagunis
Student Leader Scholarship and the Undergraduate Scholarship
for Student Leaders.

I am proud to say that [ completed my Fall 2021 semester at
Niagara University as a Hospitality/Sports Management student
with a final gpa of 3.89 and am excited as I begin my classes this
semester.

I feel so blessed to receive this wonderful scholarship and am
forever grateful for your kindness. These funds will help me to
continue my schooling, allowing me to focus on my education
without the fear of the financial stresses that can become
overwhelming so quickly. Ithank you for your confidence in my
work and look forward to continuing to pursue my goals.

SCHOLARSHIP FOR STUDENT LEADERS
MARKLEY SCHOLARSHIP

Tarami Readus
University of Houston

These funds will assist me in my dream of
becoming an engineer by helping to pay
for tuition, books, and on campus living.
This takes off a great deal of stress from
myself and my family, allowing me to
focus more on achieving in the classroom.
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NACA" FOUNDATION SCHOLARSHIPS

SOUTH STUDENT LEADERSHIP
SCHOLARSHIP

Lily Sweet King

University of Mississippi

I am so excited to receive the 2021 NACA
South Student Leader Scholarship. Before
going to college, so many people told me
to get involved on campus, that it was the
best way to be successful and happy while
in college. I have to say that they were right. I chose a few clubs

to be a part of but participated fully. It has been gratifying to see
changes come about because of some of the projects I have worked
on during my four years at Ole Miss. Being involved, however,
means less time to work, and that makes participation especially
hard for students paying for college on their own. That’s why this
scholarship means so much to me. It allows me to continue my
collegiate activities and worry less about the financial costs of
college. Thank you so much!

SOUTH STUDENT LEADERSHIP SCHOLARSHIP

Anna Burnett
University of Georgia

Words can not express how grateful I am to be a recipient of your
generous scholarship. With your help, I now have the opportunity
to dedicate more time to leadership activities, my community,
and academics as you have helped lift a financial burden off of
my shoulders. This time will be invested wisely as it will build the
foundation for my future career in speech-language pathology.

I admire your organization and the emphasis that it places on
campus activities. I hope to give back to my community one day
just as you have done. Thank you again!

Write for Publication

Ready to become a published author?
NACA can help you make it happen:

Journal of Campus Activities
Practice and Scholarship (JCAPS)

The Journal of Campus Activities Practice and Scholarship is
a biannual social science peer-reviewed journal focusing on

publishing rigorous, relevant and respected scholarship related
to postsecondary education co-curricular campus activities and

translating such scholarship to practice. Learn more at
naca.org/JCAPS and plan your submissions.

Campus Activities Programming®

NACA’s award-winning magazine, published six times a year,

offers experiential articles designed to inspire collaboration in

bringing educational and entertainment programming to
college campuses. Contact Jason Jeffers at jasonj@naca.org
for more information.

Campus Activities Programming®
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SCHOLARSHIP FOR
STUDENT LEADERS - NORTHEAST

Kaity Goodwin
Babson College

I’'m so honored to have been awarded

this NACA Student Leader Scholarship
during my final semester at Babson
College. Being a part of NACA, both

as a conference attendee and on the
Northeast Regional Planning Team, as well as my time spent on
the Campus Activities Board (CAB) here at Babson, has taught me
some valuable lessons in event planning, leadership, diversity and
inclusion, and adaptability. Whenever the beginning of the school
year comes around and it’s time to choose NACA delegates from
Babson, I'm always the first to volunteer and the first to encourage
as many of our CAB members to attend.

Without the amazing guidance and advice of the Campus
Activities professionals and the connections made with other
student leaders, I don’t think I would be where I am today, ready
to graduate and begin the next chapter of my life. Although I'm
unsure of my next steps, the hesitation comes from having a wide
variety of options to choose from and passions to peruse. Whether
taking a job in events or going to grad school for design or project
management, I know the skills that I have gained from NACA and
CAB will stay with me for a while and will encourage and help me
to be the best that I can and succeed wherever I go.

I’'m so grateful for the plentiful opportunities NACA and CAB
have provided me and these two amazing organizations are what I
will miss the most post-grad.

WINTER 2021



NACA" FOUNDATION RESEARCH GRANTS

Congratulations to these
2021 NACA®° Research Grant Recipients!

-~ =

Dr. Erin Hoekstra Dr. Jody Jessup-Anger Dr. Gabriel Velez Dr. Sam Nemanich

Marquette University

Awarded a Silver grant for
Emerging from COVID-19: Student Involvement in Campus Activities
and Young People’s Success, Sense of Belonging, Health, and Well-Being

Mr. Brad Kovalcik Dr. Ryan Terry Ms. Elif Yucel

Dr. Jorge Burmicky Kathleen Rzucidlo
Howard University Indiana University University of University of
. of Pennsylvania Southern Southern
Awarded a Silver grant for Mississippi California
A Snapshot of Campus Involvement Awarded a
in the COVID-19 Pandemic: Gold grant for Awarded a Awarded a

An HBCU-basedCase Study A Phenomenological Bronze grant for Bronze grant for

Study on Cocurricular
Leader Alumni's
Perceptions of
Soft Skill
Preparedness

Campus Activities Programming®
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Grief and
campus activities:

A narrative inquiry
exploring how campus
activities programs
influence sense of
belonging
for grieving
college students

How Community
College Reentry
Programs Foster
Student Success
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Come on Down!

A Program Proposal for
Promoting Sex Positivity

By
ALEX PRUSATOR
MARCUS PERKINS

and

DESTINY TALLEY

SEX EDUCATION PRACTICES IN UNITED STATES HIGH
SCHOOLS commonly center abstinence, employ fear tactics,
and lack medical accuracy (Astle et al., 2020). The abstinence-
oriented curriculum that pervades U. S. sex education not only
results in negative attitudes and double standards, but also
disproportionately high rates of sexually transmitted infections
(STIs) and unplanned pregnancy when compared to other
countries and age groups (Astle et al., 2020). College students
recognize the need for a revised sex education curriculum that
“includes discussions about pleasure, removes the gender double
standard for sex, normalises a variety of sexual behaviours, and
acknowledges a variety of sexual choices and identities” (Astle et
al,, 2020, p. 92).

Sex Week

To fill the gaps left by the inadequate sex education
many students receive as adolescents, we recommend the
implementation of Sex Week, a week-long series of sex
positivity programming within the first month of the fall
semester. The intentional timing is a sexual assault prevention
tactic: statistically, around 50% of sexual violence incidents
happen on college campuses between the first week of school
and Thanksgiving break in a period known as the “red zone”
(Branigin, 2021). Sex Week contextualizes prevention within
holistic and positive discussions of sexuality. The straightforward
program title is intended to discourage taboos surrounding
conversations about sex.

Campus Activities Programming®
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Collaboration and Staff Considerations

Sex Week educates students on different facets of sexual health,
wellness, and relationships. Due to the range of topics being
discussed and explored, the program consists of collaborations
with the following departments and divisions across student
affairs: Student Health, Centers for Sexuality and Gender
Diversity, Counseling Services, Student Conduct, Dean of
Students, Student Wellness, and Title IX.

Literature Review & Theoretical Framework
Existing Sexual Identity Development Literature

Cass’s (1979) model of homosexual identity provides an initial
framework for sexual identity development. This linear, six-
stage model emphasizes individual and environmental factors
that influence sexual orientation for students that identify as
gay or lesbian. Other sexual identity literature expands on this
model, accounting for its limitations. Nevertheless, much of the
subsequent research still focuses on sexual orientation as the
main aspect of sexual identity development and often separates
their arguments upon this factor (D’Augelli, 1994; Fassinger
& Miller, 1997; Worthington et al. 2002). These models either
cater to non-heterosexual or heterosexual identity development,
rarely overlap, and fail to account for sexual orientations outside
of bisexuality, gayness, lesbianism, and heterosexuality. The
models also were not created with student development as the
foundational subject matter, which makes them less generalizable
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to student affairs programming. College student sexual identity
literature majorly focuses on how students’ sexual orientation
impacts or is impacted by their campus experiences, social
supports, leadership, and other forms of identity development (i.e.,
Hughes & Hurtado, 2018; Brandon-Friedman & Kim, 2016; Dugan
et al.,, 2008; Konik & Stewart, 2004).

Theoretical Framework

Unsurprisingly, resources and support for sexual identity
development are often dispersed throughout campus based on
gender and sexual orientation (e.g., Women’s Centers and LGBTQ
Centers) when the literature centers these factors. Though the
importance of these spaces cannot be undermined, there is
potential for safe sexual identity exploration and learning when
various groups come together. This can also highlight unexpected
differences between same group members, creating empathy for
dissimilarities between peers. Thus, Sex Week uses the Unifying
Model of Sexual Identity Development (Dillon et al., 2011) to
deepen participants’ understanding of themselves and others,
with the goal of ultimately making campuses more inclusive
through comprehensive sex education.

Dillon and colleagues (2011) stress that
both individual and social processes influence
individual sexual identity. Sex Week highlights
this foundational concept by emphasizing
that sexual orientation is only one dimension.
Students do not have to disclose their sexuality
or orientation in order to engage in Sex Week
programming, creating a secure environment
where participants can unlearn harmful practices
and gain sex-positive knowledge. This model also
acknowledges societal and interpersonal power
dynamics within sexual identity development
(Dillon et al., 2011). Sex Week incorporates
this notion by encouraging change in students’
negative perceptions of sex and sexual identity.

In alignment with the belief that college is a
time for exploration, Sex Week also serves as a
springboard for moving students through the
sexual identity development statuses proposed
by Dillon and colleagues (2011). Participation in
Sex Week encourages departure from compulsory
heterosexuality as it compels students to explore
sexuality no matter their orientation, age, or other
salient identity. It is important to note that we regard exploration
as transcendent of sexual activity. This program equips them with
knowledge, tools, and resources to merge toward an overall sexual
self-concept or continue through safe, inclusive active exploration
of sexuality through sexual acts or motivation to continue
learning.

Important Terminology

» «, » «,

The terms “sexuality”, “sexual orientation”, “sexual orientation
identity”, and “sexual identity” are often incorrectly used
interchangeably. While they do share a theme, they represent four
distinct concepts. Sexuality is how people express and experience
themselves sexually and can include physiological, emotional,
social, and spiritual feelings and behaviors (Ferrante, 2015).
According to Dillon and colleagues (2011), sexual orientation
describes “an individual’s patterns of sexual, romantic, and
affectional arousal and desire for other persons based on
those persons’ gender and sex characteristics” (p. 650). Sexual
orientation identity refers to their “acknowledgement and
internalization” (Dillon et al., p. 650) of their sexual orientation.

Campus Activities Programming®

14

Orientation identity sometimes comes with certain terminology to
denote that identity, such as gay, lesbian, bisexual, heterosexual,
asexual, and queer, among others.

Proposed Program

Sex positivity is a shame-free ideal that embraces sex and
sexuality as a component of a holistic, balanced life for many
people and affirms all sexual identities, sexual orientations, and
individual consensual sexual choices, including the choice not to
engage in sexual activity (“Healthy Sexuality”, 2020). Sex Week
consists of five days of classic-game-show-themed programming
with one program each day covering one aspect of sex-positive
education. A final program on Saturday night synthesizes the
results of the pre-program assessment and the content of the
programming as a culminating celebration of Sex Week and sex
positivity.

As the fear tactics employed in abstinence-based sex education

continue to prove woefully ineffective, the light-heartedness

of classic game shows encourages students to associate sex

education with fun, which improves program efficacy. Laughing
about taboo topics makes students more
comfortable and allows them to voice concerns,
ask questions, and better retain information
(Gordon & Gere, 2016). Each program includes a
presentation and facilitates dialogue for students
to engage and reflect on their own experiences.
Attendance would be voluntary yet incentivized
with earned or raffled prizes at each program.
Satisfaction of co-curricular education quotas
would additionally incentivize attendance for
first-year students and members of university-
sanctioned fraternities and sororities. By making
this event an appealing option for educational
requirements, we hope to reach the students who
most need to engage with the content: the ones
who would downplay its importance and not
otherwise participate.

Monday: Sexuality and Sexval Identity -
Wheel of Fortune

Monday’s program explores definitions of
sexuality and sexual identity. Students play
Wheel of Fortune to understand sexual identities
by spinning a wheel to uncover letters that
spell out various terms. The gradual reveals of each phrase and
definition represent individual journeys of sexual identity, which
students often discover bit by bit through lifelong processes. Each
revealed phrase prompts discussion about that sexual identity in
the contexts of individuality and group dynamics.

Tuesday: Healthy Sexual Relationships - Deal or No Deal

Tuesday’s program helps students identify characteristics of
healthy and unhealthy intimate relationships. As a metaphor for
consent, the interactive portion of the event mimics elements from
Deal or No Deal to explain the concept of affirmative, enthusiastic
consent. Contestants choose numbered cases, and each case poses
a potential “red flag” scenario depicting an intimate situation in
which they practice asserting personal agency.

Wednesday: Sexval Assault Prevention and Response

Wednesday of Sex Week consists of sexual assault prevention
and response education. Due to the topic’s sensitive nature, this
program is the only event in the series not modeled after a game
show. This program helps students identify reliable resources for
responding to sexual violence on and off campus. We recommend
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holding space for reflection during and after the program and
having mental health campus partners on standby to support
students who may experience re-traumatization and need to
remove themselves from the event.

Thursday: Sexval Wellness — Jeopardy!

Sexual wellness programming takes place on Thursday.
Participants play rounds of Jeopardy! in which they answer clues
pertaining to body image, sex anatomy, and pleasure-focused
education. The event empowers students to understand sex
positivity and their own sexual wellness.

Friday: Sexval Health and Safety - The Price is Right

Friday’s event consists of several traditional The Price is Right
minigames (e.g. Plinko, Higher or Lower, and Showcase Showdown).
To participate in each minigame, students answer trivia questions
about STI prevention and treatment, effective contraceptive
methods, and the overall concept of sexual health. Prizes may
include intimate items like condoms, lube, and dental dams.

Saturday: Putting It All Together - Family Feud

On Saturday night, a Family Feud game show presents the
results of the pre-assessment in a way that compares and
contrasts campus perceptions and the realities of sexuality and
sex positivity. Upon entering the auditorium, students can sign
up to play, and then two teams of five students are drawn from the
signups and called to the. Results of the pre-assessment are tallied
for points and presented as prompts for each preliminary round.
The rounds conclude with discussions of what the survey said,

i.e. campus perception, in comparison to factuality. For the sake
of time and audience attention span, the Fast Money rounds are
adapted from past Family Feud episodes. After one game, the host
repeats the contestant selection process for a second game.

Research Question

Sex Week aims to foster agency and individuality in sexual
situations and reduce incidences of sexual violence on campus.
Guided by the following learning outcomes, our assessments will
answer: how well does this institution support students’ sexual
identity development and promote their safety in sexual situations?

Learning Outcomes
As aresult of Sex Week programming, students will be able to:

Understand diverse sexual identities in the context of
individuality.

Identify markers of healthy and unhealthy interpersonal

Identify on- and off-campus resources for responding to sexual
violence.

Explain the concept of sex positivity and the role of pleasure in
sexual wellness and decision-making.

Assess the risks associated with sexual activity to make
informed decisions about their sexual health.

Assessment Recommendations

We recommend a pre-program assessment and post-program
assessments. The pre-assessment is a mixed-method campus-
wide survey that gauges the campus climate on prevalent
attitudes towards sexuality and establishes students’ baseline
knowledge of sex and sexual identity. To reach the most students,
the pre-assessment would be distributed via email during the
first and second week of school. The survey would consist of
prompts for short answers (limited to 25 characters) in alignment
with each of the five sex positivity topics. To identify trends and
patterns, the researchers will serve as the primary assessment
tool, sorting the short answers into categories, coding the
responses as correct or incorrect, and then drawing conclusions
about the current student population’s knowledge to tailor Sex
Week programs annually. For example, if the survey results
indicate familiarity with condoms as a form of contraception,
program facilitators know to spend more time discussing other
birth control options. Some possible short answer prompts:

Name a sexual orientation identity.
Name one quality of a healthy sexual relationship.

Name one place on campus where you can report sexual
assault.

Name one part of female sex anatomy.
Name one risk factor for contracting STIs.

The post-assessment is a quantitative survey that corresponds
with the content explored in each session. Each assessment is
formatted on a Likert scale between 1-5, with “strongly disagree”
and “strongly agree” serving as polar extremes. The assessments
include 5 content-based questions asking students to reflect on
their own level of agreement with each “I” statement provided, with
a final statement assessing overall knowledge growth. For example,
see Figure 1 below:

relationships.
| can define “safe sex” Strongly Disagree | Undecided | Agree Strongly
Disagree Agree
| can name at least 3 forms | Strongly Disagree | Undecided | Agree Strongly
of contraception Disagree Agree
FIGURE1
| can name at least 3 STls Strongly Disagree | Undecided | Agree Strongly
Sexval Health Disagree Agree
ardeafety- | can name at least 3 risk Strongly Disagree | Undecided | Agree Strongly
Friday Post factors for contracting STIs | Disagree Agree
Assessment
I know where to go for STI Strongly Disagree | Undecided | Agree Strongly
testing on campus Disagree Agree
Ilearned something newin | Strongly Disagree | Undecided | Agree Strongly
this session Disagree Agree
|
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Sharing Results/Closing the Loop

We recommend sharing Sex Week assessment results with both
internal and external stakeholders. Prior to Sex Week, results of
the campus climate pre-assessment would go to campus partners
who provide the content for each day of programming so they
can tailor their content to the baseline knowledge of survey
respondents. We will share with students the results from 100
randomly selected completed pre-assessment surveys in the form
of Family Feud game content (while acknowledging that, due to
the random sample, the numbers in the game show program may

not be generalizable to institution’s student population as a whole).

Internal stakeholders will also receive a detailed report of post-
assessment results that they can use to inform their programming
throughout the year.

We also plan to share the campus climate survey results
externally on the institution’s Student Affairs website. Making
the assessment results publicly available, especially for current
and prospective students, fosters institutional trust as it adds
a level of transparency to the school’s social culture. Future
directions include generating community buy-in for Sex Week
through distribution of executive summaries and detailed reports
of the post-assessment surveys to potential community partners
such as Planned Parenthood. Expanding local partnerships and
increasing collaboration has the added benefit of strengthening
town-gown relations.

Conclusion

Adequate sex education is necessary for holistic individual
student development as well as the safety and wellness of college
campuses. Inclusive, pleasure-focused sexual health and wellness
serves not just the individual, but also acts as a means of sexual
assault prevention. It emphasizes the idea that sex should be safe
and enjoyable for everyone, and it encourages empathetic and
open dialogue about agency and consent. Sex-positive education
should be seen as a non-negotiable investment in student identity,
campus safety, and institutional well-being.
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Are you ready for
life after college?

The NACA® Employability Skills Assessment is an assessment tool designed to help students as they
prepare for their next step after graduation - their careers. It was developed in 2015 in response to

a survey published annually by the National Association for Colleges and Employers (NACE) in which
employers identify the skills they are seeking from recent college graduates. NACE released a new set
of career readiness competencies in 2021, and a group of NACA volunteers and staff used these as a
foundation for updating the assessment.

This tool allows students to evaluate themselves on the skills employers seek, and it provides them with
suggestions for mastering these skills through their involvement on campus and personal reflection. As
an added option, this tool also allows you to evaluate them on these same skills so that they can compare
their self-evaluation with that of their advisor. The evaluation results include national averages so
students can also compare their scores with those of their peers from around the country. Log in today
and evaluate your skills in these areas:

Communication

Critical Thinking

Diversity, Equity, Inclusion & Accessibility
Teamwork

Leadership

Program & Project Management

Information Management X
Personal Growth & Development

EMPLOYABILITY SKILLS
ASSESSMENT

naca.org/skillsassessment
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NACA Store

Get your new NACA gear in time
for conference season.

% volunteer

- —— NACA e =

store.naca.org
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_#"9o read JCAPS or €0BHit an article,
visit nclcu.I.ICAPS

Learning Doesn’'t Have to Stop
When the School Year Ends.

In-Person NACA Institutes Return for 2022

Attend an in-person NACA Institute where you can have fun, learn valuable skills and network.
Learn more at naca.org/institutes.

Virtual NACA Summer Series
The NACA Summer Series is a virtual education program that focuses on various themes throughout the summer.

Learn more at naca.org/summerseries.
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NACA® FOUNDATION
SCHOLARSHIP OPPORTUNITIES

Available for undergraduate students, graduate students,
professional staff and associate members.

NACA® Northern Plains NACA® Mid Atlantic NACA® Mid Atlantic
Regional Student Leadership Graduate Associate Member
Scholarship Student Scholarship Professional Development
Scholarship
NACA” Mid Atlantic NACA® Foundation
Undergraduate Graduate Scholarships Ross Fahey Scholarships
Scholarship for
Student Leaders NACA® Mid Atlantic Scholarships for
Higher Education Student Leaders
NACA® South Student Research Scholarship
Leadership Scholarship Zagunis Student
Lori Rhett Memorial Leader Scholarship
Multicultural Scholarship
Scholarship Grant Tese Caldarelli Memorial
Barry Drake Professional Scholarship

Development Scholarship
Alan Davis Scholarship
Markley Scholarship

For qualifying information,
application deadlines and more,
visit naca.org/foundation

NACA

FOUNDATION



